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Abstract

This study examines the role of Madrasah Aliyah Kertabumi in Ciamis Regency as a center for community education
and training in building multiculturalism in rural areas. The main focus of this research is the integration of the values
of peace, empowerment, and tolerance in the madrasah curriculum as well as the learning strategies used to increase
multicultural awareness among students. In addition, this study explores the contribution of madrasas in educating the
surrounding community about the importance of the values of diversity and social harmony. The study also examined
various community-based training programs developed by madrassas to improve the economic and social
empowerment of rural communities.

The results of the study show that madrassas play an important role in teaching multicultural education through
participatory learning methods, character strengthening, and the integration of inclusivity values in the curriculum.
Madrassas also contribute to community development through socialization activities, agricultural and livestock -based
skills training, and entrepreneurship programs for students and the community. However, madrassas face challenges
such as limited resources, cultural resistance, and lack of support for multicultural education policies. However, there
is a great opportunity to build synergy between madrasas, the government, and the community to strengthen inclusive
education in rural areas. This study recommends optimizing the multicultural curriculum, increasing teacher capacity,
and strengthening collaboration with stakeholders to expand the social impact of madrasas in building a tolerant and
empowered society
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1. Introduction

Multicultural education is an urgent need to build an inclusive society, especially in rural areas that often have
limited access to quality education. Madrassas can reorganize their curriculum to include multicultural principles,
emphasizing democracy, tolerance, and harmony, which are essential for the cohesion of society. Madrasas, as faith-
based educational institutions, have great potential in integrating the values of multiculturalism, such as peace,
empowerment, and tolerance, that are relevant to the lives of rural communities. Madrasas not only function as formal
educational institutions, but also as centers for community empowerment that can integrate the values of
multiculturalism into their curriculum. With multicultural education, madrassas prepare students to become global
citizens, foster a deeper understanding of cultural diversity and promote tolerance.

With the right approach, madrassas can be agents of change that encourage inclusivity and reduce the potential
for difference-based social conflicts. However, there are various challenges, such as limited resources, cultural
resistance, and a lack of policies that support the strengthening of multicultural education. By embracing multicultural
values, madrassas prepare students to navigate a pluralistic world, cultivating responsible global citizens. Madrasahs,
as one of the Islamic educational institutions, have a strategic role in shaping the character of students who are tolerant,
inclusive, and respect differences. In addition to functioning as a formal leamning center, madrassas also have a social
responsibility in educating the surrounding community about the importance of the values of peace and empowerment.
Madrassas actively engage in community service, which enhances their role as agents of social change. This
involvement helps reduce educational inequality and promotes moral values among students.

Madrasah Aliyah Kertabumi Ciamis Regency, with the background of an agrarian community, has become a
research locus because of its significant presence in educating students and empowering the surrounding community.
Because this madrasah is one of the madrasas that has a great contribution to multiculturalism and empowerment
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education. Madrasas have the potential to foster social mobility and community development, they also have to confront
entrenched norms and systemic challenges that can limit their effectiveness in fostering a truly inclusive educational
environment. With the background of an agrarian community where the majority of them work as farmers and ranchers,
this madrasah not only focuses on academic aspects, but also on the economic and social empowerment of the
community. However, these efforts are inseparable from various challenges, such as limited resources and resistance
to change. Therefore, this study aims to explore how madrassas can play a role as a center for community education
and training in building multiculturalism in rural areas.

Madrassas can boost the local economy by offering vocational training in addition to traditional education,
equipping students with skills relevant to agriculture and animal husbandry. Madrasah Aliyah Kertabumi in Ciamis
Regency, the majority of whose students come from farmer and rancher families, not only functions as a formal
educational institution but also as a center for economic and social empowerment. This effort is carried out through
various programs, such as agriculture and livestock-based entrepreneurship training, micro business assistance, and
sustainable agricultural technology counseling. Madrasas can enhance their educational offerings by incorporating
entrepreneurship programs that focus on agribusiness. By engaging with local farmers and ranchers, madrassas can
encourage community-based economic collaboration, create job opportunities and increase local economic resilience.

In practice, the madrasah collaborates with local farmer and breeder groups to provide training on modern
cultivation techniques, agribusiness management, and diversification of agricultural businesses. In addition, madrasas
also integrate entrepreneurship education in their curriculum to equip students with skills that can be applied directly
in their lives. However, the implementation of this program faces challenges, such as limited financial and technical
resources, as well as resistance from some people who still maintain traditional methods. Therefore, this study aims to
explore how madrassas can be the driving force of multicultural education that is sustainable and relevant to the needs
of rural communities.

Madrassas play an important role in Islamic education in Indonesia, focusing on religious knowledge, character
development, and community contribution. They implement multicultural education to foster acceptance of diversity
and mutual respec. Madrassas face challenges such as limited resources, quality problems, and competition with public
schools. To address this, they collaborate with local farmers and integrate entrepreneurship education into their
curriculum. This research aims to: 1) Analyze how the values of peace, empowerment, and tolerance in the curriculum
and learning strategies are communicated to madrasah students; 2) Examine the contribution of madrassas to village
communities, both through education and community-based training programs and 3) lIdentify the challenges and
opportunities faced by madrassas in developing multiculturalism in rural areas.

2. Methodology

This research uses a qualitative approach with a case study design to understand in depth how Madrasah Aliyah
Kertabumi plays a role as a center for community education and training in building multiculturalism in rural areas.
This design was chosen because it allows researchers to contextually explore phenomena within specific social and
cultural environments.

The data collection process was carried out through three main methods: in-depth interviews, participatory
observations, and documentation analysis. In-depth interviews were conducted with various parties who have an
important role in the management and implementation of madrasah programs. The main speakers in this study include
madrasah heads, teachers, students, and local community leaders. Interviews with madrasah heads and teachers aim to
understand how the values of peace, empowerment, and tolerance are integrated into the curriculum as well as how
learning strategies are applied to instill multicultural awareness in students. Meanwhile, interviews with students aimed
to explore their experiences in participating in multiculturalism-based learning and its impact on their mindset and
social interactions. The interviews with community leaders were conducted to understand how madrassas contribute to
the social and economic strengthening of village communities through community-based training programs.

In addition to interviews, this study also relies on participatory observation that allows researchers to obtain
data directly related to activities that take place in the madrasah. Observations were made on the learning process in
the classroom as well as extracurricular activities that support the development of multiculturalism values. In addition,
the observation also includes the involvement of madrassas in community empowerment programs, such as agricultural
and livestock skills training, entrepreneurship workshops, and social seminars involving the wider community.
Through this observation, the researcher can observe how the concept of multiculturalism is applied practically in daily
life in the madrasah environment and how social interaction between students and the community is formed in existing
programs.

As part of the data triangulation, this study also examines documentation that includes madrasah curriculum,
training modules, and reports on activities that have been carried out. An analysis of these documents helps to
understand how the values of multiculturalism are formally conceptualized in madrasah education and how community
training programs are designed and implemented. This documentation is also an important source of data in evaluating
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the sustainability of the program and the challenges faced in its implementation process. With a qualitative approach
based on case studies, this research is expected to provide in-depth insights into the role of madrasas in building tolerant
and empowered societies in rural environments, as well as identify strategies that can be adopted by other madrasas in
similar contexts. Here is a table summarizing the research methods used in this study:

Table 1. Research Methods

Aspects Description

Research Qualitative with case study design

Approach

Research Loci Madrasah Aliyah Kertabumi, Ciamis Regency

Data Collection | - In-Depth Interviews: Madrasah heads, teachers, students, and community leaders -

Methods Participatory Observation: Community-based learning processes and training programs -
Documentation Analysis: Curriculum, training modules, madrasah activity reports.

Data Analysis - Thematic analysis to identify patterns and relationships between variables - Triangulation of

Techniques data from interviews, observations, and documents

Research - Analyze how madrassas integrate the values of peace, empowerment, and tolerance in their

Obijectives curriculum - Examine the contribution of madrassas to rural communities - Identify challenges

and opportunities in developing multiculturalism in rural areas

This table summarizes the research approach systematically, providing a clear picture of how research is
conducted and data is collected and analyzed.

3. Results and Discussion

Madrasas not only play a role as formal educational institutions but also have great potential as a center for
community empowerment. In rural contexts, madrassas can be agents of social change that instill the values of peace,
empowerment, and tolerance in people's lives. Madrasah Aliyah Kertabumi is an example of an educational institution
that integrates these three values in its curriculum. Through a value-based approach, this madrasah teaches peace
through Islamic Religious Education (PAI) and Civic Education (PKn) with discussion, case studies, and simulation
methods. Meanwhile, the value of empowerment is applied in agribusiness-based entrepreneurship programs that are
in accordance with the economic characteristics of the local community.

In addition to playing a role in formal education, Madrasah Aliyah Kertabumi also makes a real contribution
to the surrounding community. Educational activities on peace and tolerance, as well as community-based training in
agriculture and family economics, are part of village community empowerment efforts. However, in their
implementation, madrassas face various challenges such as local cultural resistance, limited resources, and lack of
policy support. However, opportunities to develop multicultural education remain open through synergy with the
government, the use of technology, and partnerships with other educational institutions. The following is a table of
discussion of research results based on the documents you provided:

Table 2. Research Results of Madrasah
Research Aspects Key Findings Implication
Integration of the | Madrasah Aliyah Kertabumi adopts a values- | Strengthening the role of madrasas as
Values of Peace, | based approach in its curriculum by teaching | educational institutions that not only
Empowerment, and | peace through Islamic Religious Education | teach academic aspects, but also build
Tolerance in  the | (PAI) and Civic Education (PKn) using | students' character to have multicultural

Curriculum discussion, case study, and simulation | awareness and practical economic skills.
methods. The value of empowerment is
applied through agribusiness-based

entrepreneurship  programs that are in
accordance with the economic characteristics
of the local community.

Madrasah's Madrassas are active in educating the | Strengthening the role of madrasas as
Contribution to the | community about peace and tolerance through | agents of social change that can improve
Surrounding regular recitations, seminars, and community | the economic and social welfare of the
Community discussions.  Community-based  training | village community. Encourage the
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programs include modern farming skills,
livestock yield management, and family
financial management.

improvement of people's economic
literacy through practical skills that can
be applied directly.

multicultural education policies.

Challenges in | Some of the main challenges faced include | A more effective communication strategy
Developing local cultural resistance to the concept of | and a sustainable socialization program
Multiculturalism  in | multiculturalism, limited financial and | are needed so that the community is more
Rural Areas technical resources, and lack of support for | open to the values of multiculturalism.

Support from the government and other
stakeholders is urgently needed to
strengthen inclusive education
infrastructure and policies.

Opportunities
Building
Multiculturalism

Synergy between madrasas, the government,
and the community is the main opportunity in
strengthening inclusive education. The use of
technology and the integration of multicultural
education in rural schools can help overcome

With effective collaboration, madrassas
can become centers of social innovation
in rural areas, while increasing the
competitiveness and relevance of Islamic
education in a global context.

cultural barriers and improve intercultural
understanding.

This table summarizes the core of the research results, highlighting how madrassas can play a role in building
a tolerant and empowered society, as well as the challenges and opportunities they face.

3.1. Integration of Peace, Empowerment, and Tolerance Values in the Curriculum

Madrasah Aliyah Kertabumi adopts a value-based approach in its curriculum. The value of peace is taught
through the subjects of Islamic Religious Education (PAI) and Civic Education (PKn). Teachers use the methods of
group discussions, case studies, and conflict simulations to instill the importance of dialogue and tolerance. The value
of empowerment is realized through agribusiness-based entrepreneurship programs, which are relevant to the
background of farming and ranching communities.

Research on Islamic education in Indonesian madrassas highlights efforts to promote peace, tolerance, and
multicultural values. The curriculum of Madrasah Aliyah innovates to incorporate multicultural perspectivesin Islamic
education, using contributive, additive, and social action approaches. In this case, teachers play an important role in
instilling the values of religious moderation through dialogical approaches, experiential learning, and the use of
technology. Madrasah Aliyah Kertabumi implements programs such as the girls' or girls' forum and extracurricular
mosque prosperity councils to complement classroom learning, focusing on instilling the values of agidah (faith),
worship (worship), and morality (morals). It aims to build a peace-loving character among youth by teaching mutual
respect, non-violence, social justice, and coexistence using Islamic values.

Effective learning strategies involve contextual, collaborative, and character-building approaches. The
following is an explanation of each of the strategies based on research which includes: First, Contextual Learning is
understood as learning to connect theory with real practice, helping students understand the material better and develop
their character. Applicable in a variety of contexts, such as Islamic education and Pancasila student profiles, this
learning emphasizes authentic experiences that integrate character development with academic achievement. Second,
the Collaborative Method is understood as a method that involves group work to achieve learning goals, improve
communication skills, and build multicultural awareness. The method is used in a variety of settings, including online
learning and interfaith projects, it promotes social learning and collaborative skill development. Third, Character
Strengthening, Character Strengthening through extracurricular activities such as scouting and cross-cultural
discussions help students develop positive values and behaviors. This activity is designed to instill values such as
mutual cooperation and cooperation, which are important in building students' character.
3.2.Madrasah's Contribution to the Surrounding Community

Madrasas not only function as educational institutions that equip students with religious and general
knowledge, but also have a strategic role in community empowerment. In various rural areas, madrassas are centers for
the development of social, economic, and cultural values that have a direct impact on the welfare of the surrounding
community. One clear example is Madrasah Aliyah Kertabumi, which not only focuses on academic aspects but also
plays an active role in building a more inclusive, tolerant, and economically independent society. As part of the
community, Madrasah Aliyah Kertabumi initiates various programs that aim to strengthen social harmony and improve
the economic welfare of the local community. Education about peace and tolerance is carried out through regular
recitations, seminars, and community discussions involving various elements of society. In addition, madrasas also
provide community-based training programs that include modern farming skills, livestock product management, and
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family financial management. This program not only aims to improve economic welfare, but also strengthen social
solidarity in facing the challenges of changing times.

With this approach, Madrasah Aliyah Kertabumi shows that educational institutions can be agents of change
that not only produce a generation of knowledge, but also contribute to the social and economic development of the
surrounding community. Some of the contributions made include: First, educating the public about the importance of
peace and tolerance, through regular recitations, seminars, and community discussions. Madrassas are involved in
community education by organizing regular religious studies, seminars, and community discussions to emphasize the
importance of peace and tolerance. This contribution, along with community empowerment efforts, positively
influences Islamic religious education, fostering a more inclusive community and understanding. Second, Economic
and Social Empowerment, such as modern farming skills training, livestock product management, and family financial
management. This program aims to improve the economic welfare of the village community while strengthening social
solidarity. Madrassas offer training in modern agricultural techniques, livestock management, and family financial
management to improve the economic well-being of rural communities and strengthen social solidarity.

In addition, Madrasah takes the initiative in environmental issues, namely programs that turn waste into
valuable products are implemented, promoting skill development and community economic empowerment through
creative economy activities. Madrassas actively involve the community in educational decision-making and
management, improve the quality of education and foster a sense of ownership and responsibility among community
members. Madrasah Aliyah Kertabumi has a significant impact on its community by promoting peace and tolerance,
providing economic empowerment through skill development, and encouraging community participation in education
management. These efforts not only improve the quality of education but also contribute to the social and economic
development of the community as a whole.
3.3.Challenges and Opportunities in Telling Multiculturalism in Rural Areas

Telling the story of multiculturalism in rural areas presents unigue challenges and opportunities. The results of
the field study show that the challenges that must be prepared considering that the people of Kertabumi Village already
have an understanding and culture. Thus, several challenges can be inventoried, these challenges include local cultural
resistance, limited resources, and lack of policy support. However, there are also opportunities to enrich communities
through more inclusive cultural integration. First, local cultural resistance, where some community groups still hold
on to traditional values that are less inclusive. As a case, some rural communities tend to maintain traditional values
that are less inclusive, which can hinder the acceptance of multiculturalism. Because, the people of Kertabumi Ciamis
Village already have a culture, the madrasah has socialized the understanding of multiculturalism from a long time
ago. So that there is no cultural disturbance either through student parent meetings or halal bi halal momentum.
Second, limited resources, both in terms of funding, infrastructure, and competent teaching staff in the issue of
multiculturalism. Many rural areas face limitations in funding, infrastructure, and competent teaching staff on the issue
of multiculturalism. This makes the implementation of multicultural education more difficult. In this case, the head of
Madrasah Aliyah Kertabumi initiated halal bi halal activities on the momentum of Eid al-Fitr to affirm and strengthen
the principle of multiculturalism as an opportunity for long-term progress and not hinder development and change the
original habits.

From the challenges faced by the Head of the Madrasah, teachers and supporting stakeholders. Creating
opportunities for developing an understanding of multiculturalism even in the village. These opportunities are based
on demographic changes in rural areas, such as increased immigration, which can enrich communities with new cultures
and improve social dynamics. More and more new residents are settling in Kertabumi Village, in addition to being
closer to their families and close to their workplaces. Then, the integration of multicultural education in rural schools
can help overcome stereotypes and improve intercultural understanding, although this requires an approach tailored to
the local context. (This is a massive effort to socialize in facilitating the community to face a new culture. In addition,
the use of technology, such as Al-based psychological support programs, can help address social and educational
challenges in rural multicultural communities. Even though it is in the village, Madrasah Aliyah Kertabumi remains
up to date when it comes to the advancement of science and technology, by making it easier to access the internet
network for students and local residents.

4. Conclusion and Recommendations

This research confirms that Madrasah Aliyah Kertabumi has a significant role in building multiculturalism in
rural areas through education and community empowerment. This madrasah not only functions as a formal educational
institution, but also as a training center oriented towards the development of the values of peace, empowerment, and
tolerance. The results of the study show that the integration of multiculturalism values in the madrasah curriculum is
carried out through a value-based approach with contextual, collaborative, and character strengthening learning
strategies. Extracurricular programs and community-based activities further strengthen the application of the concept
of multiculturalism in the lives of students and society.
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In addition, the contribution of madrasas in community empowerment is very real through various community -
based trainings, such as modern agricultural training, livestock product management, and family financial education.
These programs not only improve the economic well-being of the community, but also strengthen social solidarity and
reduce social disparities in rural environments. However, madrassas also face various challenges, such as limited
resources, local cultural resistance to change, and lack of support for multicultural education policies. However,
opportunities to develop inclusive education remain open through synergy between madrasas, the government, and
village communities as well as the use of technology in learning and economic empowerment.

From the results of the research, several recommendations are expressed as follows: First, Strengthening the
Multicultural Curriculum: Madrasas need to develop a more comprehensive curriculum in teaching the values of
multiculturalism by involving an approach based on local wisdom. Also, strengthening entrepreneurship education in
the curriculum to equip students with economic skills relevant to the needs of rural communities. Second, Capacity
Building of Teachers and Educators: Madrasas must conduct training for teachers to have a deeper understanding of
multicultural learning strategies and encourage the involvement of academics and practitioners in supporting the
development of innovative learning methods in madrasas. Third, Collaboration and Synergy with Stakeholders: There
is a need for closer cooperation between madrasas, local governments, community groups, and the private sector in
supporting inclusive education. Strengthening networks with higher education institutions to develop research and
innovation in multicultural education in madrasas. And Fourth, Optimization of Technology in Learning and
Economic Empowerment: Madrasah can utilize digital technology in learning and managing community economic
empowerment programs. The use of social media and digital platforms to expand the reach of multicultural education
to a wider community.

Further Study
Future studies and policy initiatives should build upon these findings to ensure that artificial intelligence is
utilised ethically and efficiently for the benefit of society.
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